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FAMILY READS OVERVIEW 
 

Montgomery-Floyd Regional Library (MFRL) partnered with Literacy Volunteers of the New River Valley 

(LVNRV) in a new initiative to increase the English language skills of parents to achieve parenting, work, and 

community goals and to fully partner in their child’s education, while also increasing the English literacy and 

language skills of their children. 

 

Family READS (Reading and English to Achieve Dreams and Success) is an eight-week program for parents 

who are English Language Learners (ELLs) and their children aged 2-6 years of age. Partners and siblings were 

also invited to participate. 

 

The program was made possible through generous funding by an American Library 

Association/American Dream Act grant through the Dollar General Literacy Foundation.  

 

During the program year, we offered the Family READS programs in three different branches of the 

Montgomery-Floyd Regional Library system. The eight-week series of classes occurred during the spring, 

summer, and fall of 2018.   

 

Lack of childcare is often an obstacle to parent participation in adult basic education programs. This program 

helped parents overcome that obstacle and also capitalized on parents’ desire to help their children be successful 

in school. Offering the classes at the public library introduced the library and its resources to ELL families who 

were not already using the library services.  Additionally, we hope that this short-term program will be a 

catalyst for ongoing parent participation in adult basic education.  As a result of building relationships and trust 

with LVNRV and enjoying a positive learning experience in the library, adult participants will hopefully 

continue to work on improving their English language and literacy goals in one of the adult learning programs 

offered by the LVNRV or the local community college. 

 

Each weekly meeting included the following components: 

 

● Family/volunteer meal time (PACT - Parent and Child Together Time): 20-30 minutes 

● Storytime (PACT-Time):15-20 minutes 

● Adult Learning Time/Children’s Learning Time (occurring simultaneously): 45 minutes 

● Book check out time: 5-15 minutes 

 

Even though the primary target of Family READS is the adult member of the family, the program revolved 

around the children’s learning activities. One of the primary goals of the program was to model effective 

learning activities that parents could do with their children.   

 

During each session of the eight-week program, a different children’s picture book was introduced during a 

family story time led by a librarian.  Book-related children’s activities were developed to accompany each title 

and were incorporated into the story time, the children’s group learning  time, the parent group learning time, 

and the weekly take-home activities for the parent and child to complete together.  All of these activities 

reinforced early childhood concepts introduced in the book and provided real-life practice in using English. 



 

 

PROGRAM SCHEDULE 
 

Family/Volunteer Meal Time 

A simple meal was provided for families and volunteers. This time together was also an opportunity to build 

relationships and practice English conversation skills together.  

 

Storytime 

Each week, a librarian presented a 20-minute story time attended by all program participants. The story time 

usually followed a set procedure:  the oral reading of the book, an activity based on the book, the reading of a 

second book related to the target book at a slightly higher level for those children who were too old for the 

target book, and a song and movement activity followed by bubbles from a bubble machine, which the children 

loved trying to catch.  Occasionally, the second book was presented via electronic media. 

 

Selection of Books Used 

Selection of each week’s book had several determining factors.  First, the book had to be appropriate to the 

language and developmental level of the target-aged children, which was 2-6-years old. We decided that the 

books chosen had to have bold pictures; short, clear text; and introduce concepts important for preschool- and 

kindergarten-aged children to learn.  

 

Because we are a library-based program, our goal was also to select books from the library that the parents 

could checkout and read to their children at home, thus reinforcing skills introduced during the class, as well as 

giving them practice using the library’s services. However, even a library is limited by the number of copies of 

each title available, and our selection reflects that limitation.   

 

In addition to that week’s picture book, we also had additional children’s library books displayed and available 

in the classroom each week.  Some of these books were titles with the same theme as that week’s particular 

book, such as transportation or train books during the week we read Freight Train. Others were bilingual 

picture books so parents could read to the children in their first language or English (or both), depending on the 

child’s English language level. In addition, we had preloaded learning tablets (Playaway Launchpads) available 

on a variety of themes and levels that children could explore during children’s learning time and check out to 

take home.   

 

 

  



 

 

Adult Learning Time 
 

The goal of this part of each session was to give parents the opportunity to increase English language and 

literacy skills in the context of parenting related themes such as health, parenting, and child development.  

 

Each weekly adult lesson plan included the following components, usually within a 45 minute time span. 

● Classroom business: attendance, announcements, collecting and distributing reading logs, distributing 

the PACT take-home activity and picture book 

● Practice reading that week’s picture book 

● Explanation and/or demonstration of the take-home activity 

● English instruction: text-based or activity-focused practice in English, either one-on-one with a tutor or 

in a small group 

 

Each Adult Education session focused on the picture book of the week and the related PACT activities.  One 

program goal was to encourage parents to read at least 20 minutes daily to their children at home. Parents kept 

track of reading to their kids with the Family READS Reading Log, so each session began with the collection 

and distribution of the adult reading logs and handing out the take-home PACT activity. An explanation or 

demonstration of how to complete the take-home activity was also included, as well as practice reading the 

book of the week aloud.  Usually, the book was read orally as a group, with the instructor first reading each line 

aloud, followed by the group reading in unison.  If warranted by the student, additional practice reading the 

book aloud followed, usually with the assistance of a volunteer tutor. Depending on the difficulty of a particular 

book or take-home activity, this first part of the lesson typically took about 25-30 minutes to complete.  The 

remaining 15-20 minutes was allocated to direct English instruction. 

 

Because of the brevity of time available for direct instruction, vocabulary and practice with oral English were 

typically planned for this time.  We were fortunate enough to have volunteer tutors to assist, so each student’s 

instructional time provided lots of individualized practice. Vocabulary instruction was based on Longman’s 

Word by Word Picture Dictionary, though any of the many picture dictionaries available would suffice. We 

used Longman’s edition because they were available through the library for students to check out. 

 

Each week a different page of the dictionary was selected for the lesson. Often the vocabulary presented was 

correlated to a topic or theme suggested by the children’s storybook, while other times the lesson introduced 

English vocabulary used in common situations.  The vocabulary was introduced orally and students practiced 

repeating the words. Comprehension was checked and the practice dialogue at the bottom of the page was 

completed.   

 

Occasionally, a unit from the From Home to School books was planned for reading practice and to introduce 

parenting topics for discussion. This series covers topics that are common across all three levels of the books, 

thus facilitating meaningful discussion across students’ speaking levels. 

 

The resources that we used for adult education were determined by availability. There are many good materials 

available from traditional adult education publishers, as well as a wealth of material online.  The success of this 

program does not depend on replicating the text books we used. We were fortunate to have some resources 



 

 

purchased by the library and made available for student check-out.  Additionally, LVNRV also has a resource 

library and we were able to borrow some of their materials. The books we used: 

 

Gianola, A. (2003). From Home to School : Stories and Activities for Parents Literacy.  Syracuse, NY: New 

Readers Press. 

 

Gianola, A. (2003). From Home to School : Stories and Activities for Parents 1.  Syracuse, NY: New Readers 

Press. 

 

Gianola, A. (2003). From Home to School : Stories and Activities for Parents 2.  Syracuse, NY: New Readers 

Press. 

 

Kerns, T. & Long, P. (2004). English - No Problem! Book 1. Syracuse, NY: New Readers Press. 

 

Koonce, M.H. & Koonce, W.J. (2004). English - No Problem! Book 2. 

Syracuse, NY: New Readers Press. 

 

Molinsky, S.J. & Bliss, B. (2005).  Word by Word Picture Dictionary (2nd ed.). White Plains, NY: Prentice 

Hall Regents. 

 

Molinsky, S.J. & Bliss, B. (2006).  Word by Word Beginning Vocabulary Workbook  (2nd ed.). White Plains, 

NY: Prentice Hall Regents. 

 

 

Library Checkout Time:  Towards the end of the evening, parents were given time to check out books and 

materials.  Often parents chose from the pre-selected items available in the classroom, but they also had time to 

go out and browse the shelves if they wished.  All students obtained library cards if they did not already have 

them, and all the families checked out books during the program. 

 

 

 

  



 

 

Children’s Learning Time 
 

The goal of this component was to engage preschoolers (and siblings) in English activities to increase 

language and literacy skills. 

 

Development of book-related activities (center-based and take-home) was one of the easiest parts of the 

program to develop, though fairly labor intensive. The online social media site Pinterest (www.pinterest.com) 

has lots of teaching activities for book-related learning activities.  One only needs access to the internet and a 

free Pinterest account to find lots of options. Another good site for free children’s activities is Making Learning 

Fun (www.makinglearningfun.com). 

 

Our selection of activities was based on the age appropriateness and language level of the particular activity, as 

well as some logistical consideration of materials, time, and space needed to complete the activity. The 

activities selected also utilized readily available and inexpensive materials; most were purchased at a Dollar 

Tree or Dollar General store (our grantor). 

 

A list of the picture books and related activities developed for the program follows. 

 

 

 

 

 

 

 

  

http://www.pinterest.com/
http://www.makinglearningfun.com/


 

 

Brown Bear, Brown Bear What Do You See? 
by Bill Martin, Jr. 

 

Themes:  Colors, Animals, Counting 

Activity Materials Objective(s) 

Brown Bear M&M 

Sorting 

 

● Create & print a chart with 

columns for each color 

(across the top) and numbers 

(down the side). 

● M&Ms 

Learning the names of colors,  

matching colors, counting 

Brown Bear M&M 

Sorting Animals 

● Create & print a color in sheet 

with animals from the book. 

● Crayons 

Practicing animal and color 

names, counting 

Feed the Bear 

Activity: 

 

Feed the Bear 

 

● Small paper bags 

● Crayons 

● Scissors 

● Glue 

● Something for the bear to eat, 

corresponding to the colors or 

animals mentioned in the 

book: 

○ Different colored pom 

poms or buttons  

○ Paper copies of the 

animals from the book 

○ Different colored 

paper fish 

Learn the names of colors and 

animals. 

 

  

http://www.makinglearningfun.com/t.asp?b=m&t=http://www.makinglearningfun.com/Activities/Bears/BrownBearBrownBear/BBmmSorting/BBmmSort-Chartcolor.gif
http://www.makinglearningfun.com/t.asp?b=m&t=http://www.makinglearningfun.com/Activities/Bears/BrownBearBrownBear/BBmmSorting/BBmmSort-Chartcolor.gif
http://www.makinglearningfun.com/t.asp?b=m&t=http://www.makinglearningfun.com/Activities/Bears/BrownBearBrownBear/BBmmSorting/BBmmSort-SortMat.gif
http://www.makinglearningfun.com/t.asp?b=m&t=http://www.makinglearningfun.com/Activities/Bears/BrownBearBrownBear/BBmmSorting/BBmmSort-SortMat.gif
https://funlearningforkids.com/wp-content/uploads/2015/09/Feed-the-bear-alphabet-activity-preschool-bear-theme-edit.jpg


 

 

Chicka Chicka Boom Boom 
by Bill Martin, Jr. 

 

Themes: Alphabet 

Activity Materials Objective(s) 

Make a Chicka Chicka Boom 

Boom Tree  

● construction paper 

● green cupcake liners 

● 1-inch hole punch  

● alphabet foam stickers 

● scissors 

● glue 

Create your own coconut tree, 

talk about the alphabet 

Letter Matching Game ● empty box 

● craft sticks  

● foam letters  

● knife (adults only) 

● sharpie 

Letter recognition, fine motor 

skills 

Classroom Letters in Your 

Name Chart Activity: 
 Name Chart 

● Sheet of flip chart 

paper 

● Small pieces of 

colored construction 

paper 

● Glue 

● Markers 

Counting, numerical value 

 

Practice comparing the length 

of names, using the concept 

of ‘More Than’ and ‘Less 

Than’ 

 

Learning classmates’ names 

  

https://iheartcraftythings.com/chicka-chicka-boom-boom-kids-craft.html
https://iheartcraftythings.com/chicka-chicka-boom-boom-kids-craft.html
https://www.schooltimesnippets.com/2016/04/fine-motor-letter-matching-preschool.html
https://pin.it/uqbh7powbzd5i2


 

 

Counting Ovejas  

by Sarah Weeks 

 

 

Themes:  Colors, Counting 

Activity Materials Objective(s) 

Counting Sheep 

 

Sheep Pattern 

 

● felt 

● flannel board 

● glue 

● felt paint 

● sheep pattern 

Color and number recognition 

Create a Sheep ● printed sheep template 

● scissors 

● glue 

● construction paper 

● crayons (if desired) 

● Cotton balls 

● Pieces of yarn 

Have kids create their own 

sheep to take home with them 

Lamb Cotton Ball Count: 

Lamb Cotton Game 

 

● 1 copy of each numbered 

sheep (choose the range 

of numbers appropriate 

to the children in your 

group) 

● Lots of cotton balls 

● Tongs  

● Tweezers 

Counting 

Fine motor skills 

  

https://missmaryliberry.com/2012/10/12/flannel-friday-counting-sheep/
https://missmaryliberry.files.wordpress.com/2012/10/counting-sheep.pdf
https://missmaryliberry.files.wordpress.com/2012/10/counting-sheep.pdf
http://www.makinglearningfun.com/themepages/LambCottonballCount.htm


 

 

Freight Train  

by Daniel Crew  

 

Themes:  Colors, train vocabulary 

Activity Materials Objective(s) 

Train Cars  Pattern and 

Color Recognition Activity 

 

● Train Pattern #1 and/or 

Train Pattern #2 

● scissors 

● tape or glue 

Matching different patterns of 

train cars 

 

Learning colors and the  

names of train cars 

Train Number Line ● Printed train number 

line (laminated if 

desired) 

● scissors 

● markers or crayons 

● glue or tape 

Counting  

My Colorful Train ● Printed train car booklet 

● scissors 

● crayons or markers 

● tape 

Reinforce names of colors 

and practice prediction and 

repetition in a interactive 

booklet, Freight Train. 

Transportation Sorting 

Activity: 
 Sorting 

● Construction paper, 12 

X 18 inches 

● Copies of the air, land, 

and sea bases 

● Copies of the different 

kinds of vehicles 

Sorting air, land, and sea 

vehicles 

Learn names of vehicles and 

other modes of transportation 

 

  

http://www.makinglearningfun.com/t.asp?b=m&t=http://www.makinglearningfun.com/Activities/Train/TrainPatterning/TrainPatterning-Cars.gif
http://www.makinglearningfun.com/t.asp?b=m&t=http://www.makinglearningfun.com/Activities/Train/TrainPatterning/TrainPatterning-Pat-1.gif
http://www.makinglearningfun.com/t.asp?b=m&t=http://www.makinglearningfun.com/Activities/Train/TrainPatterning/TrainPatterning-Pat-2.gif
https://fromabcstoacts.com/train-themed-number-line/
http://preschoolalphabet.blogspot.com/2012/02/trains.html
http://makinglearningfun.com/themepages/TrainColorWordReader.htm
https://pin.it/drp7xmzm5vic6a


 

 

Mouse Paint  

by Ellen Stoll Walsh 

 

Themes:  Colors/Color Mixing 

Activity Materials Objective(s) 

Mixing Watercolors ● watercolor pallets 

● Plastic cups 

● Watercolor paper 

● Paint brushes  

Learn about how colors 

combine to create new colors 

Color Mixing Cards: 

Mixing Cards 

 

 

● Copies of mixing cards 

● Lamination, if available 

● Clothespins, of the spring 

variety 

Learn the names of colors the 

different color components in 

blends 

 

Fine motor skills 

 

 

 

 

 

 

  

http://www.makinglearningfun.com/themepages/MousePaintColorMixingClipCards.htm


 

 

The Very Hungry Caterpillar 
 by Eric Carle 

 

Themes:  Colors/Color Mixing 

Activity Materials Objectives 

Caterpillar Chain with 

Days of the Week on 

each chain of the 

caterpillar (in order) 

● Construction paper 

● Tape or Glue 

● Pens 

Learn about the days of 

the week 

Hungry Caterpillar Lift-

the-Flap Activity: Lift the 

Flap 

● Construction paper 

● Copy of foods eaten by 

caterpillar, or have children 

draw and color the foods and 

the correct number eaten 

● Scissors 

● Markers 

● Glue 

Learn about the days of 

the week, names of foods, 

counting, colors. 

Life Cycle of a Butterfly: 

Life Cycle 

● Copy of the life cycle template 

● Scissors 

● Construction paper 

● Glue 

● Markers, crayons, pencils 

Learning the life cycle of 

a butterfly 

 

 

 

 

  

https://pin.it/myxfvi7cuctmto
https://pin.it/myxfvi7cuctmto
https://pin.it/t46zdywqbprija


 

 

Up, Down, and Around  

by Katherine Ayers 

 

Theme:  Gardening 

Activity Materials Objectives 

Planting seeds ● Seeds 

● small pots 

● potting soil 

● water 

Learning how to plant 

seeds; learning about 

the life cycle of plants 

Counting & 

sorting seeds 

● Sorting chart similar to that shown at:  

https://theeducatorsspinonit.comSort 
● 6-7 varieties of beans and seeds that are 

visually different 

Sorting and counting 

beans and seeds 

Parts of a Plant 

Activity: 
 Plant 

● Construction paper, brown, blue, and 

green 

● Cupcake liner 

● Pipe cleaner, green 

● Yarn, brown 

● Felt, green  

● Sunflower seeds 

● Glue 

● Scissors 

● Pre-printed labels of the parts of the 

plant, or  

● Markers, to label plant parts 

Learning the names of 

the parts of a plant 

 

Learning about the life 

cycle of a plant and 

how plants grow 

  

http://sort/
https://pin.it/yq22x5peki7oeq


 

 

Where is the Green Sheep?  

By Mem Fox 

 

Theme 

Activity Materials Objectives 

Where’s the Green Sheep? 

Activity 

Green Sheep  

 

● Drawing/construction 

paper or a copy of the 

sheep template 

● Cotton balls 

● Blue & yellow food 

coloring  

● Ziploc bags 

● Glue 

Learn about colors  

Fine motor skills practice 

 My Little Book of Opposites:  
Opposites 

● Copies of the 

reproducible book 

● Crayons, markers, or 

colored pencils 

Learn vocabulary and 

concept of common 

opposites 

Making Sheep Puppets: 
 
Puppets 

● Construction paper 

● Template for sheep  

● Popsicle sticks 

● Glue 

● Fine-line black markers 

● Masking tape 

● Sequins, if desired 

 

Re-telling the story 

 

Imaginative play 

 

 

  

http://kidzactivities.net/where-is-the-green-sheep-craft/
https://pin.it/5sjjwecdzm5iwy
http://bookwormbear.com/make-fun-sheep-puppets/


 

 

PROGRAM IMPLEMENTATION 
 

Now that we’ve explained what the program is and how it works, let’s discuss the steps that you’ll need to take 

to implement it yourself. 

 

1. Planning 

2. Family/Student Recruitment & Registration 

3. Volunteer Recruitment & Orientation 

4. Introductory Meeting & Pre-Testing Students 

5. Program Design 

 

Planning 

 

A total of 11 weeks were allocated for each of the three 8-week programs.  

 

Each 11-week program included the following: 

● Two weeks: outreach/family recruitment/program planning/volunteer recruitment and training 

● Eight weeks: once/week 1.5 - 2.5 hour classes 

● One week: referral follow up/program evaluation.  

 

Following the eight-week program, parents were encouraged to continue English language learning through 

LVNRV; making the connection with LVNRV through this program has facilitated continued ESOL study by 

parents.  

 

In addition, there was a one-month follow up after each program’s end in which we collected parent self-

reported data on their reading aloud to their children. Parents were encouraged to continue reading with their 

children and continue using the library after the classroom sessions ended. As an incentive, parents received a 

$5 Dollar General gift card for each completed reading log they turned in during the four-week interval after the 

last class. The reading logs  were redeemed at the library. 

 

 

 

Family Recruitment and Registration 

 

The days and times of the program were determined in consultation with the libraries, partner agencies, and 

interested families. We used a volunteer translator to help perform outreach and survey parents for best times 

for programming.  Flyers (in several languages) were developed and distributed by the libraries, LVNRV, and 

partner agencies, including Head Start, the local refugee program, local ESOL programs at the community 

college and area churches, and the public schools. LVNRV representatives met with partner agencies to 

facilitate family recruitment.  

 

A registration and assessment date was scheduled prior to the start of each program. All students were assessed 

using the Where to LitStart Placement Guide (Michigan Literacy, Inc.,1999). This tool is a quick exercise that 



 

 

helps place the student at one of five levels: beginning speaker, intermediate speaker, beginning reader, 

intermediate reader, and advanced reader.  The advanced reader can read and comprehend a passage written at a 

sixth grade level. The Where to LitStart is not an actual assessment test, but a tool to use for estimating the 

student’s placement level in an informal learning environment.  

 

A screening process was implemented to provide priority to those parents with the largest language/literacy skill 

deficits. Our goal for this free program was to serve parents who were  beginning or intermediate level English 

language learners and have a child 2-6 years old. Siblings were invited to participate as well. 

 

 

Volunteer Outreach & Orientation 

 

Volunteers were recruited from LVNRV’s pool of tutors, from the community using LVNRV, the libraries’ and 

the United Way’s websites and social media platforms; from university partners including the Alpha Phi Omega 

Service Fraternity and Virginia Tech Engage; from university internship programs, from RSVP (Retired Senior 

Volunteer Program); and other community partners. Volunteers participated in facilitation of the sessions with 

parents and children. Volunteers were also utilized as translators. An orientation was held with volunteers prior 

to each program kick-off.  Volunteers working with the adults were trained by LVNRV in-person and through 

Proliteracy’s online tutor training. Volunteers working with the children received support from the librarians.  

 

Introductory Meeting 

 

Scheduled in week 1-2 of the program.   

 

Our objectives for the Introduction Meeting were to: 

1. Explain the program to potential students 

 2. Get eligible participants to fill out “Student” forms 

 3. Pass out additional information 

 4. Take attendance of the:  

  Program coordinators 

  Translators 

  Representatives of partnered organizations 

  Tutors 

  Volunteers 

  Library staff 

  Students 

 

We started the Introduction Meeting by offering dinner to everyone and facilitating small talk while eating. 

When everyone had eaten a bit, we began to introduce everyone in the room who was working or volunteering 

for the program. Next,  we dispersed informational handouts and orally presented an overview of the Family 

READS program; this was done with the help of a translator for the one class where all of the students spoke 

Spanish.  In the mixed language class, the presentation was in English, and students helped each other with 

translation. Last, we asked the adult participants to fill out “Student” forms. All documents were available in 

English and Spanish. 



 

 

 

The adult participants were asked to fill out the forms as follows: 

 1. Registration Form 

 2. Student Goals Pre-Survey 

 

The adult participants were given the handouts as follows: 

 1. “Family READS: An English Learning Program for Families of Preschoolers” Flyer 

 2. Informational Bookmarks 

 

Copies of each of the Forms & Handouts are in the “Program Implementation” section. 

 

Program Design 

 

Family READS was designed in response to needs identified by the local Head Start leaders and by parents 

currently working on increasing English skills through LVNRV’s ESOL tutoring program and other local ESOL 

programs. Community partner staff working with preschoolers and parents were surveyed by LVNRV to assess 

need and program design.  

 

 

DISCUSSION 
 

What We Learned 

 

Schedule 

 

The duration of the program components varied according to programming needs and were modified according 

to our experiences with the families.  We started out with a set schedule for a 2-½ hour meeting. However, we 

quickly discovered that we were unable to adhere to that schedule and the resulting program schedule became 

more fluid until we ended up with a shorter program (1-½ to 2 hours).  Therefore, feel free to individualize the 

program to meet your program’s needs.  Our program was offered for eight weeks of consecutive weekly 

classes, but the program can be shortened or lengthened as necessary.   

 

Family Meal Time 

 

Each of the three program sites had markedly different experiences during the family meal time, with our first, 

and largest, program encountering the most hurdles. At this site, dinner ended up taking much longer than we 

had scheduled. A large number of the students were unable to arrive at the program’s start date of 5:30 pm, so 

the start was pushed back to 6 pm. However, students enjoyed socializing among the families and we still had 

trouble winding up dinner in a timely fashion.    

 

We also discovered that what was served for dinner also made a difference.  Pizza  was very popular, but local 

cuisine was not.  At the second program, we had donated meals catered by local providers who served us 

regional specialties, such as barbequed pork, fried chicken, and baked spaghetti. The children appeared not to 



 

 

particularly like these mealsas they usually did not eat. However, we found that the children did like light 

snacks of mozzarella string cheese, packaged cheese or peanut-butter crackers, and fruit.  

 

Story Time 

 

The wide age range of the children made it difficult to design activities that were appropriate across the age 

range.  There is a big difference between a 2-year and 6-year old, both in their cognitive development and their 

first- and second language abilities.  Three- to five-year-olds may be an easier age group to target.  

 

Group story time in English is difficult to provide to very young ESL students. The younger the child, and the 

lower the English language skills, the less the child attended to the storytime.  Thus, one must strive to capture 

the child’s attention with a lively and active presentation. It is important to choose books that are short, brightly 

colored, and not complex or abstract. During the story time, incorporate activities that are short in duration and 

involve movement.  Typically, our story time involved an introduction to the book, the book read aloud, an 

activity that focused on a concept introduced in the book, a song and or video, and movement.  It also ended 

with bubbles blown from a bubble machine, which all children seemed to enjoy, no matter their age.  

 

Children’s Time 

 

Children do not necessarily go along with being separated from their parents.  Initially, we planned on separate 

locations for the adult and children’s components, but the children were not all comfortable separating from 

their parents.  Lack of familiarity with the environment, the caregivers, and the inability to communicate in 

English are assumed to have been factors in some children’s unwillingness to leave their parents.  Our solution 

was to move a children’s craft and activity table into the adult classroom.  Though this makes for a louder 

learning environment, we found it works well and the children were not distractions to their parents. 

 

Adult Learning Time 

 

There wasn’t enough time during the adult education segment to provide as much direct English language 

instruction as we had hoped, especially when we shaved half-an-hour off of our schedule by pushing back the 

start time to 6 p.m.  Unfortunately, it was not feasible to add the time on to the end of the program. There is a 

limit to how long children can be expected to be engaged in directed activities, and the nearness of bedtime was 

also a consideration. Additionally, the library closes at 8 p.m., so we needed to be finished by then at the latest.  

In reality, however, most parents were ready to start gathering their families to go home by about 7:30. 

Ultimately, the adult ed piece of the program shrank down to about 45-minutes, with only 15 minutes of that 

available for direct English instruction. However, that doesn’t negate the value of the program is in introducing 

families to the public library as well as a community learning environment.  Our program has value as an 

orientation to community education resources and a measure of our success will be the students’ continuing 

engagement in learning activities that develop both their and their children’s English language skills. 

 

 

  



 

 

OUTCOMES 
 

Progress toward program objectives is described below. 

 

Goal 1: To improve parents ESOL skills to help them achieve parenting, life and work goals. (The single 

greatest indicator of a child’s educational achievement is the 

educational achievement of the parent.) 

Objective: Prior to program implementation, parents will set ESOL goals about what they want to do in 

their life that they cannot do now. After 8 week program 

completion, parents will self-report goal achievement. 

 Results:  100% of program graduates reported improved English vocabulary; 83% reported improved 

English listening and speaking; 100% reported improving skills to read with children; 100% reported increased 

use of library. 

Objective: Parents will be encouraged to continue their own ESOL learning in order to promote 

increased self and family sufficiency and achievement of parenting, 

work and community goals through ongoing programming provided by LVNRV, NRCC, Blacksburg Baptist 

Church, Virginia Tech Language and Culture Institute, etc. 

 Results:  Of the adult participants who completed the the first two programs, 75% pursued opportunities 

to continue English language learning. Data on the third program are not yet available.  The third program, in 

Floyd County, ended on November 8, 2018.  At that time, 100% of parents indicated an interest in continuing 

with an EL class, but due to the beginning of the holiday season, additional classes will not be offered in this 

community until after January 2019. 

 

Goal 2: Goal 2: To improve parents’ engagement in literacy activities with their children to promote the future 

reading ability and educational success of their children. 

Objective: 70% of parents who participate in the program will read a minimum of 20 minutes per day 

for 8 weeks with their children. 

Results:  Reading logs were not consistently returned during the program so daily reading during the 

program was difficult to document. 82% of parents completed most but not all reading logs documenting daily 

reading activities during the program.  

Objective:  70% of parents who complete the program will continue to complete and document daily 

literacy engagement with their children as documented by 4 post-program reading logs.  

Results: Reading logs were not consistently returned to the library post-program. 63% of parent 

graduates from the first two programs returned all or some of their reading logs after program completion. At 

the time of this report, no data has been collected for the third program (Floyd).  The class sessions in Floyd 

ended on November 8; students are permitted to turn in their post-program reading logs through December 15, 

2018, at which time the final data for this objective will be available.  

  



 

 

 

APPENDIX 

 
This section provides examples of program forms. 

 

Appendix I Sample Recruitment Flyer from Blacksburg Library 

Appendix II Sample recruitment bookmarks from Jessie Petterman Library 

Appendix III  Family READS intake/ assessment form 

Appendix IV Family READS weekly reading log 

Appendix V Family READS Student Goals pre-survey 

Appendix VI Family READS Student Goals post-survey 

Appendix VII Certificate of completion 

  



 

 

 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 


